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MINUTES OF THE HOUSE COMMITTEE ON EDUCATION.
The meeting was called to order by Chairperson Rick Bowden at 3:30 p.m. on January 16, 1992 in room
Room 519-S of the Capitol.

All members were present except:
Excused: Anthony Hensley
Dorothy Flottman
Richard Reinhardt
Committee staff present:
Ben Barrett, Legislative Research
Avis Swartzman, Revisor of Statutes Office
Dale Dennis, State Department of Education
Carolyn Rampey, Legislative Research
Shirley Wilds, Secretary to the Committee
Conferees appearing before the committee:

Tim Emert, President, State Board of Education

Dr. Droegemuller, Commissioner, State Board of Education
Tim Emert. Mr. Emert presented a report on QPA (See Attachment #1.)
Mr. Emert said a targeted area for QPA, if it is to be successful, is involving more people in the educational
process, particularly the parents first, community leaders and business. We must focus upon the learner. The
document presented to staff emphasizes the learner in this process. Mr. Emert emphasized another major area
is the need for staff development within the present system. The overview objective of all of this is to prepare
students of Kansas to be life-long learners, as is outlined in the QPA document from the State Board of
Education.
Dr. Droegemuller. Dr. Droegemuller reported to the committee on several facets of how the QPA program
works with all subject matter. Among some of the key points he deems important (and are presently in place
and working in some areas):
- We need to work closely with the universities.
- Set standards for students at risk.
- Have emphasis on training and retraining of our teachers.
- Involve students and parents.

- Encourage participation of our business community.

Dr. Droegemuller gave a handout to the committee of listings of QPA schools for 1991-1992 school year.

(See Attachment #2.)

There was a productive and extensive discussion by members of the committee with conferees.
The Chairman announced to the committee there will be bill hearings next week.
The next meeting scheduled for January 21, Room 519-S.

Upon completion of its business, the meeting adjourned at 5:30.

Unless specifically noted, the individual remarks recorded herein have not
been transcribed verbatim. Individual remarks as reparted herein have not
been submitted to the individuals sppearing before the commitiee for editing
or comrections. Pa ge 1 of 2



CONTINUATION SHEET

MINUTES OF THE HOUSE COMMITTEE ON EDUCATION, Room 519-S Statehouse, at 3:30p.m. on
January 15, 1992.

Chairman Bowden reported that the Task Force agreed to not hold public hearings at the time the Task
Force met. Being under very rigid time parameters, Mr. Bowden felt the committee had an obligation to
getareport to the Governor. She would then have an opportunity to review the report prior to the final
determination of the state budget, which was early in December. Secondly, because this Task Force was
a result of litigation pending before the courts and the state was one of the litigants in the case, the Task
Force decided to have an executive session with the lawyers representing the state. It was important for
members of the Task Force to have an opportunity to visit with legal staff representing the state in the
litigation to find out what they perceived to be the judge’s opinions and what they thought we could or
coult not do, given their understanding of the judge’s opinions. The Kansas Attorney General was asked
to staff the Task Force. The Task Force proposal is now in the process of being drafted into legislation
with some modifications.

The next meeting is scheduled for January 16, Room 519-S.

Upon completion of its business, the meeting adjourned at 5:15.
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Kansas State Board of £ducation
Approved 6/13/89
Strategic Directions for Kansas Education

The Kansas State Board of Education is charged with the general supervision of public education and other educational interests in the state.
While clearly acknowledging the role and importance of local control, the State Board of Education has the responsibility to provide
direction and leadership for the structuring of all state educational institutions under its Jjurisdiction.

The beginning place for determining the mission for the Kansas State Board of Education is the assumption that all Kansas citizens must
be involved in their own learning and the learning of others. It is the combined effort of family, school, and community that makes possible
the development of 2 high quality of life. It is the parent who is the first “teacher” of children. As we grow older, we Jearn that the school,
the workplace, and the community support our lifelong learning and our training and retraining. The Board recognizes the responsibility
it holds for Kansas educational systems and promoting quality education programs. The mission for Kansas education is:

To prepare each person with the living, learning, and working skills and values necessary for caring, productive, and fulfilling
participation in our evolving, global society.

We believe that the strategic directions for the structuring of Kansas education must be organized to:

> involve parents and support their efforts in the education of > developstate and local information systems which may be
their children used for systematic feedback for program improvement,
evaluation, and sharing
* expand learner-focused approaches to curricula and in- *  strengthen positive environments and develop environ-
struction that can amplify the quality and scope of learning ments which empower learners and staff
- expand career, lifelong learning, and applied technical - extend and update the professional and leadership excel-
preparation which is relevant to the changed nature of lence of Kansas educators essential for quality education

work in an information society

- strengthen involvement of business and industry, public +  extend and expand the effective utilization of information
and private agencies, and community groups to increase technology which can increase information access for 2l
the quality of education and the development of Kansas learners of the state and productive learning for all Kansas
human resources educational institutions

*  strengthen educational quality and accountability through  develop jearning communities which involve educational
performance-based curricula and evaluation systems institutions, public and private agencies, and community

groups in more effective methods of meeting human
resource development needs.

Kansas State Board of Education

Kansas State Education Building
120 East 10th Street Topeka, Kansas 66612

Board Members
Mildred G. McMillon, Vice Chairman Kathleen White Paul D. Adams Connie Hubbell 1. B. “Sonny” Rundell
District 1 District 2 District 3 District 4 District 5
Bill Musick Wanda Morrison Evelyn Whitcomb Tim Emert, Chairman Gwen Nelson
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Lee Droegemueller

Commissioner of Education

An Equal Employment/Educationnt Opportunity Ageacy

This is an equal opportunity progrsm. If you believe you have been diacriminated against because of race, color, national origin, age, sex, or ha: dicap, write immediately to the Secretary of Agriculture, Washington, D.C.
20250. The Kansas Statc Board of Education does pot discriminate. Any questicns regarding the Board's compliance with the above should be directerd 1o 120 E. 10th Street, Topekn, KS 66612, or call (913) 296-2424
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INTRODUCTION

The Kansas State Board of Education’s Quality Performance Accreditation System
was adopted on March 12, 1991, and addresses school improvement, accountability,
and individual student performance at the building level. The plan is intended to be
flexible and subject to change based upon input from teachers, administrators, boards
of education, and parents selected from the first 50 pilot districts.

The Quality Performance Accreditation System focuses upon the skills, attitudes, and
disciplines that students will need to live, learn, and work in a global society. The
system’s major focus is upon higher level skills needed by a well-educated person in
the 21st century. These are addressed through an integrated, comprehensive
curriculum with emphasis on creative thinking, problem solving, and communication.
Basic skills also are addressed through an integrated curriculum. While the traditional
basic skills are no longer sufficient by themselves to succeed in a competitive, global
society, they are essential to accomplish the goals for success in such a society. The
Quality Performance Accreditation system requires local schools and districts to
identify the basic skills that are to be mastered and to report the results at the local
level.

The system states that schools will be accredited through a process which focuses
upon student performance. This includes state and local outcomes, standards, and
indicators. Student data will be analyzed and reported in a disaggregated format, both
locally and statewide. The plan calls for periodic on-site auditing, with primary focus
on both school and student improvement. It is expected that Kansas districts and
schools will identify and work toward locally determined standards and indicators, as
needed, to support a comprehensive school program.

Regulations to guide the accreditation process will be developed during the pilot
phase of the project. Pilot schools will be expected to participate in developing the
regulations needed to support the programs. Under the Quality Performance
Accreditation system, the Kansas State Board of Education will free schools from
regulations which fails to contribute to those outcomes. Schools not participating in
the Quality Performance Accreditation system will be required to complete the old
accreditation process.



As recommended by the State Board of Education’s Outcomes Accreditation Task
Force, the Quality Performance Accreditation system will be phased in throughout all
school districts in Kansas over a four-year period. The plan will be phased in as

follows:

1990-91

1991-92

1992-93

1993-94

1994-95

Awareness and Planning
Development of Assessments and Guidelines for State Indicators

50 Districts Volunteer to Implement the Process and Begin the 4-year
Cycle
Awareness and Planning

100 Additional Districts Begin the Process
Awareness and Planning

100 Additional Districts Begin the Process
Awareness and Planning

All Remaining Districts Begin the Process
Awareness and Planning
Original 50 Districts Complete the First 4-year Accreditation Cycle

The intent of the Quality Performance Accreditation system is to assist in producing
super learners in high performance schools that can live, learn, and work in a

competitive, global society. Further information may be obtained by contacting Dr.

Sharon Freden, Assistant Commissioner, State Board of Education, 120 E. 10th,
Topeka, KS 66612 (913/296-2303).



QUALITY PERFORMANCE ACCREDITATION

The accreditation of schools has a larger mission than that of mastery learning or
having students meet minimum standards. A comprehensive “"outcome” process will
have the school and the student be part of a dynamic community, which has as its
mission lifelong learning for a competitive global society. Students must have skills
such as learning to learn, communicating, creative thinking, problem solving, goal
setting, teamwork, and organizational effectiveness, in addition to the traditional basic
skills, if they are to be the super learners we need for Kansas.

In order to accomplish this mission, the Kansas State Board of Education has identified
four areas for Quality Performance Accreditation. These are:

1. School improvement through effective school principles.
2. High standard of performance through an integrated curricular approach.
3. Human resource development/staff training and retraining.
4. Community-based outreach programs/the learning community concept.
DEFINITIONS
Qutcomes standards and procedures used to declare a school and/or
Accreditati district has met program specifications in terms of
identified outcomes.
Qutcomes-Based education in which focusing and organizing all of the
Education: school's programs and instructional efforts emphasizes
clearly defined outcomes that all students must demon-
strate when they exit.
REPORTING MODEL
Outcome; statement of agreed-upon results
Standard: goal statement indicating the acceptable level of excellence
Indicator; one measurement of the status of the standard. An indicator
must have the qualities of
1. being reliable, valid statistic or information,
2. measured over time,
3. having policy implications, and
4. understood by a broad audience
Set of indicators: combination of indicators which, together, provide a

description of the system
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SCHOOL IMPROVEMENT PROCESS

The following steps will be followed in the school improvemenf process.

1.  Selfevaluation or needs assessment

a.
b.
2.
a.
b.
3.

Each school will create an initial status profile describing baseline data
related to State Board of Education outcomes and any local outcomes. Data
collected might include indicators of:

--student learning outcomes
--student behavior

--effective instructional practices
--school climate

--parent and community involvement
--staff development priorities

In subsequent years, the data will be updated, any additional indicators
needed will be collected, and all data will be used for future goal setting.

mm men m

State Board of Education outcomes and school data related to them will be
used to determine priorities among possible improvement plan outcomes
for the school.

Local district and school outcomes and related data may also be considered
in determining improvement plan outcomes for the school.

Plan for improvement

Each school will develop and submit to the State Board specific plans to achieve
its improvement plan outcomes. The improvement plan will include:

a.

a statement of the improvement plan outcomes pursued and their
relationship to State Board outcomes and local outcomes

strategies/action to achieve the improvement plan outcomes
the person(s) responsible for carrying out each action
a timeline for achieving the improvement plan outcomes

ways to measure progress toward the improvement plan outcomes

staff development plans to address the improvement plan outcomes

related to learner outcomes
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4.  Evaluation
The school will evaluate its progress toward achieving the identified
improvement plan outcomes. The evaluation should answer the following
questions:

a. How do we know we are making progress on implementing our
improvement plan?

b. How do we know we have achieved our improvement plan outcomes?
5.  Reporting

Schools will submit annual reports to the State board and their local boards
of education. The report will include:

a. a statement of progress toward improvement plan outcomes
b. disaggregated data on all State Board and local indicators
6.  Monitoring
In addition to an annual review of school reports submitted to the
State Board, a State Board-initiated audit team will visit each school at least
once during each four-year accreditation cycle. The team will:

a. validate progress toward achieving State Board and local outcomes

b. if necessary, recommend changes to the improvement plan and/or
technical assistance

The school improvement process is cyclical, with the collected data feeding back into the
assessment of needs and the formation of goals for subsequent years.



OUTCOMES RELATED TO EFFECTIVE SCHOOLS

OUTCOME 1: Teachers establish high expectations for learning and monitor
student achievement through multiple assessment techniques.

STANDARD 1: Schools demonstrate that all students* have a;:.'high level of
mastery of basic skills.

LOCAL INDICATOR: Schools will use multiple assessment techniques,
including criterion-referenced assessments, to demonstrate student*
mastery of basic skills.

LOCAL INDICATOR: Schools will report at least annually to their local
boards of education student* performance related to mastery of basic skills.

STANDARD 2: Schools will demonstrate that students* have acquired a broad
range of knowledge and skills which will enable them to live, learn, and work in a
global society.

LOCAL INDICATORS will be developed and used.

STANDARD 3: Teachers demonstrate that they hold hlgh achievement
expectations for all students.

STATE INDICATOR: Course enrollment patterns in advanced
mathematics and science will be disaggregated* and reported in order to
determine if all students are receiving equal access. (OATF)**

STANDARD 4: Schools demonstrate use of multiple techniques to assess student
progress.

LOCAL INDICATORS will be developed and used.

*disaggregated across student groups by gender, race, and socioeconomic status

**Throughout this document, OATF refers to an indicator recommended by the State
Board of Education's Qutcomes Accreditation Task Force
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OUTCOME 2: Schools have a basic mission which prepares the learners to
live, learn, and work in a global society.

STANDARD 1: Schools have a clearly-defined mission statement.

STATE INDICATOR: Schools present evidence that a mission statement
has been developed.

LOCAL INDICATOR: Schools present evidence that their missions are
being utilized in their school improvement processes.

STANDARD 2: Schools demonstrate the involvement and support of the
community in establishing the mission statement.

LOCAL INDICATORS will be developed and used.

; o
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OUTCOME 3: Schools provide planned learning activities within an orderly and
safe environment which is conducive to learning.

STANDARD 1: All Kansas students are engaged in meaningful, planned
learning activities during the allocated school time.

STATE INDICATOR 1: Schools demonstrate an annual increase* in their
student attendance rate. (OATF)

LOCAL INDICATORS will be developed and used.

STANDARD 2: Students attend schools which have a safe, orderly and non-
oppressive environment.

STATE INDICATOR 1: Schools demonstrate an annual decrease* in the
number of out-of-school suspensions and expulsions. (OATF)

STATE INDICATOR 2: Schools demonstrate an annual decrease* in the
number of incidences of violent acts committed against students and
teachers. (OATF)

LOCAL INDICATORS will be developed and used.

*disaggregated across student groups by gender, race, and socioeconomic status

7
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OUTCOME 4: Schools provide instructional leadership which results in
improved student performance in an effective school
enviionment.

STANDARD 1: Schools demonstrate that they have a team of effective
instructional leaders.

LOCAL INDICATORS will be developed and used.



OUTCOMES RELATED TO HIGH STANDARD OF PERFORMANCE
THROUGH AN INTEGRATED CURRICULAR APPROACH

OUTCOME 5: Students have the communication skills necessary to live, learn, and
work in a global society.

"STANDARD 1: All students* read analytically, summarize their reading, and
comprehend what is read in all subject areas.

STATE INDICATOR 1: Annual increase in achievement on the reading
portion of the state communications assessment across all student
groups.* (OATF)

STATE INDICATOR 2: Annual increase in achievement on the
communications items on the state mathematics assessment across all
student groups.* (OATF)

LOCAL INDICATORS: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.

(OATF)

STANDARD 2: All students* will demonstrate analysis, conceptualization,
synthesis, distillation of information, and clear articulation in their written
composition and oral communication.

STATE INDICATOR 1: Annual increase in achievement on the writing
portion of the state communications assessment across all student
groups.* OATF)

STATE INDICATOR 2: Annual increase in achievement on the open-
ended, written items on the state mathematics assessment across all
student groups.* (OATF)

STATE INDICATOR 3: Annual increase in achievement on the oral
communication portion of the state communications assessment across all

student groups. * (OATF)

LOCAL INDICATORS: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.

(OATF)
STANDARD 3: All students* will demonstrate the ability to discern content from
oral communication, to engage in conversation in a long-term context, and to
derive emotional meaning and directions from oral communication.

STATE INDICATOR 1: Annual increase in achievement on the listening
and oral communication portions of the state communications assessment

across all student groups.* (OATF)
*disaggregated across student groups by gender, race, and socioeconomic status
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LOCAL INDICATORS: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.
(OATF)
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OUTCOME 6: Students think creatively and problem-solve in order to live, learn
and work in a global society.

STANDARD 1: All students* will successfully apply problem-solving skills.

STATE INDICATOR 1: Annual increase in students' problem-solving
scores on the state mathematics assessment across all student groups
assessed.* (OATF)

STATE INDICATOR 2: Those students whose improvement plan calls for
the development of problem-solving skills will show an increase in problem-
solving skills on their next state mathematics assessment or on yearly
norm-referenced assessments across all student groups.* (OATF)

STATE INDICATOR 3: Annual increase across all student groups* in
numbers of students completing with passing grades courses providing
instruction in advanced math and science. (OATF)

LOCAL INDICATOR: Schools will use multiple assessment techniques,
including criterion-referenced assessments , to determine student
mastery of algebraic concepts and skills. (OATF)

STANDARD 2: All students* will demonstrate the ability.to find information; to
process, analyze, and synthesize it; and to apply it to new situations.

STATE INDICATOR 1: Annual increase in student achievement across all
student groups* on the state communications assessment. (OATF)

STATE INDICATOR 2: Annual increase in student achievement across all
student groups* on the state mathematics assessment. (OATF)

STATE INDICATOR 3: Annual increase across all student groups* in
numbers of students successfully demonstrating mastery of algebraic
concepts and skills on local curriculum measures. (OATF)

STATE INDICATOR 4: Annual increase across all student groups* in
numbers of students completing advanced math and science courses with

passing grades. (OATF)

LOCAL INDICATOR: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.

(OATF)

*disaggregated across student groups by gender, race, and socioeconomic status
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OUTCOME 7: Students work effectively both independently and in groups in
order to live, learn and work in a global society.

STANDARD 1: All students* will demonstrate the ability to think and work
together in the common cause of a mission.

STATE INDICATOR: Annual increase in student interpersonal skills
achievement on the interpersonal communication skills portion of the state
communications assessment across all student groups assessed.* (OATF)

LOCAL INDICATOR: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.
(OATF) '

STANDARD 2: All students* will demonstrate techniques for separating people
from problems, focusing on interests not positions, inventing options for mutual
gain, and using objective criteria.

STATE INDICATOR 1: Annual increase in student interpersonal skills on
the interpersonal communication skills portion of the state
communications assessment across all student groups assessed.* (OATF)

LOCAL INDICATOR: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.
(OATF)

STANDARD 3: All students* will demonstrate their abilities to recognize and
cope with various personalities, understand group dynamics, and recognize skills
of fellow team members.

STATE INDICATOR 1: Annual increase in student interpersonal skills on
the interpersonal skills portion of the state communications assessment
across all student groups assessed.* (OATF)

LOCAL INDICATOR: Schools will use multiple assessment techniques,
including criterion-referenced assessments aligned with the curriculum.
(OATF)

*disaggregated across student groups by gender, race, and socioeconomic status
12
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OUTCOME 8: Students have the physical and emotional well-being necessary to
live, learn and work in a global society

STANDARD: All students* have the knowledge, skills and attitudes essential to
live a healthy and productive life.

LOCAL INDICATORS will be developed and used.

*disaggregated across student groups by gender, race, and socioeconomic status
13
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OUTCOMES RELATED TO HUMAN RESOURCE DEVELOPMENT/
STAFF TRAINING AND RETRAINING

OUTCOME 9: All staff engage in ongoing professional development based on
the outcomes identified in the school improvement plan.

STANDARD 1: The school's staff development program includes priorities which
address school improvement plan outcomes related to improved student
performance.

STATE INDICATOR: Each member of the school's staff annually
participates in at least one staff development program related to an area of
improved student performance identified in the school improvement plan.
LOCAL INDICATORS will be developed and used.

STANDARD 2: All staff engage in ongoing training and retraining based on the
improvement outcomes identified in the school improvement plan.

LOCAL INDICATORS will be developed and used.
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OUTCOMES RELATED TO COMMUNITY-BASED OUTREACH
PROGRAMS/THE COMMUNITY LEARNING CONCEPT

OUTCOME 10:  Students participate in lifelong learning.
STANDARD 1: All students* complete their high school educations.

STATE INDICATOR 1: Schools demonstrate an annual increase* in their
graduation rate. OATF)

STATE INDICATOR 2: Schools demonstrate an annual decrease* in their
dropout rate. (OATF)

STANDARD 2: All high school graduates* express satisfaction with their ability
to participate in lifelong learning.

STATE INDICATOR: Annual increase in percentage across all student
groups* in student satisfaction with their high school educations, as
reported on a postsecondary follow-up of high school graduates after one
year and, as the timing becomes appropriate, after six years. (OATF)

LOCAL INDICATORS will be developed and used.

STANDARD 3: All students* are able to contribute to the economic well-being of
the community, state and nation.

STATE INDICATOR: Annual increase in percentage across all student
groups* in numbers enrolled in postsecondary education or gainfully
employed, as reported on a postsecondary follow-up of high school
graduates after six years.

LOCAL INDICATORS will be developed and used.

*disaggregated across student groups by gender, race, and socioeconomic status
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Strategic Directions for Kansas Education

The Kansas State Board of Education is charged with the general supervision of public education and other educational interests inthe state.
While clearly acknowledging the role and importance of local control, the State Board of Education has the responsibility to provide
direction and leadership for the structuring of all state educational institutions under its jurisdiction.

The beginning place for determining the mission for the Kansas State Board of Education is the assumption that all Kansas citizens must
be involved in their own learning and the learning of others. It is the combined effort of family, school, and community that makes possible
the development of a high quality of life. It is the parent who is the first “teacher” of children. As we grow older, we leam that the school,
the workplace, and the community support our lifelong learning and our training and retraining. The Board recognizes the responsibility
it holds for Kansas educational systems and promoting quality education programs. The mission for Kansas education is:

To prepare each person with the living, learning, and working skills and values necessary for caring, productive, and fulfilling
participation in our evolving, global society.

We believe that the strategic directions for the structuring of Kansas education must be organized to:

«  involve parents and support their efforts in the education of « develop state and local information systems which may be
their children used for systematic feedback for program improvement,
evaluation, and sharing
«  expand leamer-focused approaches to curricula and in- .- strengthen positive environments and develop environ-
struction that can amplify the quality and scope of learning _ments which empower leamers and staff
+  expand career, lifelong leamning, and applied technical « extend and update the professional and leadership excel-
preparation which is relevant to the changed nature of lence of Kansas educators essential for quality education
- work in an information society :
- strengthen involvement of business and industry, public » extend and expand the effective utilization of information
_ and private agencies, and community groups to increase technology which can increase information access for all
* the quality of education and the development of Kansas learners of the state and productive leamning for all Kansas
human resources educational institutions
. strengthen educational quality and accountability through - develop learning communities which involve educational
performance-based curricula and evaluation systems institutions, public and private agencies, and community

groups in more effective methods of meeting human
resource development needs.
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Preface

No sooner was the Quality Performance Accreditation system documented and
endorsed by the Kansas State Board of Education, than educators started asking
the question, "What is an integrated curriculum?’ And, although we could
answer that question on an intellectual level, providing a means of applying what
we knew to be intellectually desirable to the real world of curriculum and
instruction was not an easy task.

Some of our best curriculum specialists in collaboration with their colleagues on
the Outcomes Education Team worked intensely to design a document that would
provide needed direction to the practitioners preparing to move their schools
toward an integrated curriculum. This document, "A Design for Building
Outcomes-Focused Curricula” is the result of their efforts. Their intent was not
to describe a methodology for creating a state-mandated curriculum. Rather,
they strove to prepare a resource which would assist Kansas educators as they
move toward an integrated curriculum. Those with whom we've initially shared
this publication have affirmed it as just such a valuable resource document.

There is no singular answer to the question of what an integrated curriculum is,
but we believe that the foundation for developing curriculum integration is best
established with the direction provided in this resource document. We encourage
our fellow Kansas educators to use it to whatever level and extent is appropriate
for their needs. The concept of an integrated curriculum will expand as the work
of restructuring education continues. We believe a significant building block in
that restructuring process is "A Design for Building Outcomes-Focused
Curricula.”

Craig R. Shove
Team Leader
Outcomes Education Team
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INTRODUCTION

The Kansas State Board of Education's A Design for Building Outcomes-Focused
Curricula is designed to be used as a resource for designing an outcomes-based

curriculum in Kansas schools.

High standards of performance through an integrated curricular approach is one
of four focus areas identified by the Kansas State Board of Education for Quality
Performance Accreditation (QPA). The QPA System emphasizes critical thinking
and problem solving skills needed by an educated person in the 21st century.
Every individual will be affected by the rapid societal and technological changes.
Schools must provide quality education to prepare all students for a complex
global society. This may be accomplished through an integrated comprehensive
curriculum with emphasis on outcomes for creative thinking, communication,
physical and emotional well-being and lifelong learning. These are basic skills
essential to live, learn and work effectively, both independently and in groups.

An INTEGRATED CURRICULUM is one that unites all curricula through
defined outcomes in order to meet the specific needs of all learners. The
integrated curriculum permeates the whole schooling process through a
structure of vertical and horizontal relationships. Vertically, the curriculum is
integrated by linking each level of outcomes. Horizontally, integration occurs
through the inclusion of outcomes from a variety of programs in courses and/or

grade level.

Essential to integration is CURRICULUM ALIGNMENT. Curriculum
alignment is the agreement that exists among the mission for education, specific
learner outcomes, assessment and feedback, and instruction. Instruction is
based on predetermined outcomes, and student assessment is parallel to the
outcomes. Alignment of the curriculum should be ongoing throughout the

educational process.

The instructional process in an outcomes-based system emphasizes design and
uses a wide variety of instructional strategies to maximize student achievement.
Instructional strategies should include multiple learning opportunities and
assessment for the student. The selection of strategies must be based upon the
nature of the outcomes and individual student learning styles and needs.

Curriculum decisions must deal with the current issues of curricular
fragmentation, relevance, and continuous growth of knowledge. Curriculum
planners and teachers must focus on the continuous process of curriculum

integration and alignment to resolve these issues.

The model outlined in this publication is based primarily on the work of Larry
Lezotte, and of William Spady. On various occasions, Lezotte has expressed his
belief that an integration of disciplines leads to an integration of thought, and that
students need to develop comprehensive understanding and abilities.
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William Spady and Kit Marshall have collaborated in helping schools define and
implement outcomes-based education in a series of stages that lead from
traditional programs (calendar based, cellularly structured) to transitional and,
eventually, transformational models (outcome driven, integrated, collaborative),
as summarized in the following chart:

MODELS FOR DESIGNING OUTCOME-BASED CURRICULUM

Envisioned Exit Outcomes Intended Use of Measures/
Outcome: Derived From: Curriculum Outcomes: Indicators:
Result:
5
rE Academically} Academic -§ Subject Focus and Test Results
Competent Subject Structure | Align Existing Jand Papers
g Students Orientation Maintained ] Programs
V
st
’E Broadly School/Future [ Subject Incorporate Problems and
Competent Oriented Structure | Across Observable/
2 Persons Generic Integrated | Programs Measurable
& |Competencies] Processes
% .
"; ompetent Future Context] Subject Fundamentally]Projects
uture Challenges/ Structure | Restructure Products, and
g Citizens Opportunities |Redefined | Programs Performances
(=}
<
|42
*E 7

Adapted from Kit Marshall and William Spady material - 1990
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STATEWIDE ORGANIZATIONAL STRUCTURE FOR CURRICULUM
DEVELOPMENT

Every district's/school’s curriculum will be affected by the Quality Performance
Accreditation (QPA) system adopted by the Kansas State Board of Education. The
following chart depicts the state organizational structure for implementation of
QPA as it relates to curriculum. This chart illustrates how the system is aligned
‘and integrated with the intent of building a consistent educational process.

1.
Kansas State Board of Education
Writes and Adopts
Statewide Mission for State Educational System
Statewide Outcomes for State Educational System
Statewide Assessment and Feedback Procedures
2.

Local School District

Writes and Adopts

District Mission for Local Educational System
Districtwide Outcomes for Local Educational System
Districtwide Assessment and Feedback Procedures
Districtwide Instructional Design

Lacal School Attendance Center

Writes and Adopts

Schoolwide Mission for Local School Programs of Study and Service
Schoolwide Outcomes for Local School Programs of Study and Service
Schoolwide Assessment and Feedback Procedures
Schoolwide Instructional Design
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INTEGRATING/ALIGNING OUTCOMES-DRIVEN CURRICULUM
Part I - Outcomes

An integrated curricular approach is the basis for decision making regarding
such factors as student achievement, programs, instructional strategies,
learning experiences, and assessment. Outcomes identify the skills, knowledge
and attitudes necessary for the success and personal and professional achieve-
ment for all students.

The state-level learner outcomes for Kansas are identified in the state mission for
public education adopted by the Kansas State Board of Education. These outcomes
may also be referred to as learner exit outcomes since they are the state
expectations for all learners after participation in the schooling process, K-12.
Each local district must incorporate the state-level learner outcomes within their
identified local district/school exit outcomes.

Exit outcomes are formulated as integrated learning experiences which are the
foundation for the total curriculum. From exit outcomes, program, course/grade
level, unit and lesson outcomes emerge. The intent is to align the local outcomes
with the state-level learner outcomes, standards, and indicators.

Both learner exit outcomes and program outcomes are generally stated. Learner
exit outcomes are not subject specific but are stated in terms of integrated
Jearning experience. Program outcomes follow the subject/discipline approach
and address content scope and depth of knowledge. Exit and program outcomes
must be addressed at the district level as well as the building level.

Specificity of outcomes occurs at the course/grade level with further refinement at
the unit and lesson levels. Attention is given to subject integration. Although
course/grade level outcomes are readily addressed at the building level, a means
for coordinating districtwide course/grade level outcomes should be developed.

Unit and lesson outcomes are developed at the building level by appropriate
teacher(s). T

ASSESSMENT/’FEEDBACK/INSTRUCTIONAL STRATEGIES
Part II - Assessment

Curriculum must be carefully aligned to assure that outcomes (the written
curriculum), instruction (what is taught), and assessment (what is tested) are
matched. Curriculum alignment must be accomplished at the district, building,
and/or classroom levels. Once the outcomes have been determined, assessment

strategies are designed.



The National Standards for Teacher Competence in Educational Assessment
defines student assessment as a process of obtaining information that is used to
make educational decisions about students, to provide feedback regarding student
progress, strengths, and weaknesses, and to judge instructional effectiveness and
curricular adequacy. Traditionally, educators have determined whether students
have met learning outcomes through "testing." The concept of assessment
should be viewed more broadly when measurement of student performance is
based on outcomes. It entails the use of multiple assessment strategies to gather
information about the progress of students. Examples include the use of
portfolios, observation, self assessment, student projects, student records, interest
surveys, oral questioning, demonstrations/performances, and paper/pencil tests.
Assessment is a reflection of instructional needs of individual students. Clearly
stated outcomes, coupled with focused instruction, monitored student learning,
and assessed outcomes, equate to an evaluation process that produces useful data

and shows that learning has occured.
Part I - Instruction

Instruction is the component to be developed after assessment. It is the process
for providing learning experiences, based on learner outcomes. It assumes that
all students can learn and that learning is the constant and time the variable.
Instruction is a process which uses a variety of teaching models, methods, and
materials with provisions for extensions and re-teaching. This process includes
planning, implementation, and evaluation.

A. Instructional planning is the process for organization of: (1) time
for instruction, (2) outcomes to be achieved, (3) data gathered
about individual learners, (4) media and technology, (5) settings
for learning in the school and community, (6) human resources,
and (7) strategies for reinforcement and management of student
behavior, and (8) alternative teaching methods and resources.
This planning phase must incorporate an assurance that all
students are afforded ample opportunities for learning.

B. Instructional implementation is the action phase where the
tentative plan is tested by the learners and the teacher. The
teacher conducts an initial classroom episode and a diagnosis of
student learning. Some of the students will be able to continue
with the instructional program as planned, while others will
require more intensive practice or additional help to master the
outcomes. The teacher will provide for the re-teaching of an
outcome or a number of outcomes when needed using varied
models, methods, materials, or time frames. Students progress
through the educational process at a rate that allow each one to
master all selected outcomes.
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C. Instructional evaluation is a process of data gathering and
decision making about learners, instructional events, and
educational expectations for the purpose of revising expectations
and instructional process to adapt to the learners needs. There
are two types of instructional evaluations, formative and
summative. Formative evaluation is an ongoing process of data
gathering, analysis, and decision making which may result in
modification of the instructional plan. Summative, is a
culminating process to measure the extent to which the
educational outcomes have been accomplished. Both forms are
essential to the instructional process.

4
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ASSESSMENT/FEEDBACK

- DISTRICTWIDE
OUTCOMES-DRIVEN
CURRICULUM

LEARNER EXIT

1 OUTCOMES <

___»./PROGRAM OUTCOMES

5. |COURSE/GRADE LEVEL
= OUTCOMES

LESSON OUTCOMES

—— UNIT OUTCOMES | <

SHONITHHIXA ONINUVAT /SHROALVILS TYNOLLONALSNI

QB A



'T expect you all to be independent,
innovative, critical thinkers who will
do exactly as I say."

FPHI DELTA KAPPAN



EXPECTATIONS OF KANSAS' LOCAL DISTRICTS/SCHOOLS

MISSION
The Kansas State Board of Education’s Mission for Kansas Education is:

To prepare each person with the living, I A
and working skills necessary for caring, productive,
and fulfilling participation in our evolving, global society.

FOCUS AREAS
Identified as needed to accomplish the statewide mission

1. School improvement through effective school principles

2. High standards of performance through an integrated curricular approach
3. Human resource development/staff training and retraining

4. Community-based outreach programs/the community learning concept

In addition, ten outcomes have been identified in accordance to the focus areas.
Local districts/schools are responsible for incorporating and addressing all ten
outcomes in their plans for school improvement. The focus areas and outcomes
that specifically address curriculum are the following:

D High Standards of Performance Through An Integrated Curricular
Approach

Outcomes 5, 6, 7, and 8

2) Community-Based Outreach Programs/The Community Learning
Concept
Outcome 10
7

@M\}zf d-/5



OUTCOME 1: Teachers establish high expectations for learning and monitor student
achievement through multiple assessment techniques.

OUTCOME 2: Schools have a basic mission which prepares the learners to live, learn, and
work in a global society.

OUTCOME 3: Schools provide planned learning activities within an orderly and safe
: environment which is conducive to learning.

OUTCOME 4: Schools provide instructional leadership which results in improved student
performance in an effective school environment.

5: Students have the communication skills necessary to live, learn and work
in a global society.

OUTCOME 6: Students think creatively and problem-solve in order to live, learn and
work in a global society.

OUTCOME 7: Students work effectively both independently and in groups in order to live,
learn and work in a global society.

OUTCOME 8: Students have the physical and emotional well-being necessary to live,
learn and work in a global society. '

10: * Students participate in lifelong learning.

OUTCOME 9:  All staff engage in ongoing professional development based on the cutcomes
identified in the school improvement plan.

OUTCOME 10: Students participate in lifelong learning.

All of the above "State Board of Education Outcomes” have State Board of Education Standards,
State Indicators, and some suggested Local Indicators. It is expected that Kansas districts and
schools will identify and work towards locally determined standards and indicators to support a

comprehensive school program.

* Outcome 10 plays a dual role as it addresses an integrated curricular approach as well as
community-based outreach programs and the community learning concept.

8
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Outcome 5
Students have the
communication
skills to live, learn and

work in a global
society.

Quicome 6 Quicome 7
Stude.nts think Students work
cneahvebf and effectively both
p.mblemﬁolve n ordef' to independently and in
live, learn and .work ina groups in order to live,
global society. learn and work in
a global society.

Quicome § Qutcome 10
Students have Students
the physicaland participate in
emotional well-being necessary lifelong learning.

to live,learn and workina

global society.
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Composition of Mission Statement and Outcomes Teams

This model follows a teaming approach for developing the mission statement,
learner exit outcomes, program outcomes, course/grade level outcomes, unit

outcomes and lesson outcomes.

igsion men m;
Tearner Exit mes Team;
Program mes Team;

Course/Grade Level Qutcomes
Team/Teams:

ni mes Team:

Composed of parents; students or recent students;
board of education members; teachers; school
support services staff; administrators; business
and industry representative persons; and persons
not currently associated directly with a school.

Composed of similar representatives as the
Mission Statement Team.

Composed of representatives of the instructional
staff, administrative staff, students, support
services staff, and the local community.

Composed of representatives of the instructional
staff, administrative staff and the local
community.

Composed of similar representatives as the
course/grade level team.

Teams:
Composed of instructional staff within each grade
level.

10
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Definition:

[MISSION STATEMENTJ

A statement of mission answers the questions: "What is the purpose of the
organization?", "What is its major function?", and "Why does it exist?". The
mission is determined through state and local community needs
assessments/analyses. A mission statement should:

*  be broad, idealistic and philosophical

° be outcomes driven and articulate the outcomes

e  identify the clientele

e  be broad enough that it does not require frequent changes (unless the
community changes)

. be based on a statewide or district mission

Procedure:
Activity 1.
A.

Activity 2.

Activity 3.

Activity 4.

Review the profile data of the district/attendance center.
List the desired outcomes as in the following categories:
a) Needs of all students (All students can learn)

b) Needs of students in meeting the changing educational,
economical, and societal demands of the future

List other desired oufcomes such as:

a) Creative thinking, problem solving, communication,
and essential basic skills

b) Physical and emotional well-being, and self-esteem

¢) Diversity and interdependence of people and citizenship
responsibility

Review the state mission for education.

Review literature on educational reform/restructuring. Study other
school districts’ mission statements.

Write a mission statement. Develop a plan for obtaining feedback
from the district/attendance center and local community.

n
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ﬁxample:]

LITTLE VALLEY, KANSAS, UNIFIED SCHOOL DISTRICT 541

STATEMENT OF MISSION

y School District is that "All students will have the

The miission of Little Valle
ded for future success in a global

knowledge, competencies, and orientations nee
society."




( LEARNER EXIT OUTCOMES J

Definition:

Learner Exit Outcomes are a series of statements that describe the knowledge,
skills, and attitudes that all students should successfully demonstrate prior to
leaving an educational system. ‘They are based on the state and district missions
for education, the state outcomes for education, and the current and future
intellectual, social, emotional, physical, and occupational needs of students.

The outcomes are not intended to define specific subject knowledge nor are they to
be seen as minimum competencies to be required for graduation. Learner exit
outcomes define the learnings that are to be the result of active student
participation in a full range of integrated learning experiences.

Procedure:

Activity 1 Review the state and district mission statements and the state
outcomes.

A. List the desired outcomes in the mission and outcomes statements
for the following categories: .

a)  Needs of all students (All students can learn)
b) Needs of students in meeting the continuously changing
educational, economical, and societal demands of the future

B. List desired outcomes included in the mission and outcomes
statements such as:

a) Higher order thinking and life-role performance skills and self.
v directed lifelong learning
b) Physical and emotional well-being, self-esteem
c) Diversity and interdependence of people, and citizenship
responsibility

Activity 2. Review literature on educational reform/restructuring. Study other
school districts' learner exit outcomes.

Activity 3. Define the learner exit outcomes. Develop a plan for obtaining
feedback from the district/attendance center and local community.



LEARNER EXIT OUTCOMES

(Example:j
ADAPTED FROM

TOWNSHIP HIGH SCHOOL, DISTRICT 214, ARLINGTON, ILLINOIS

Each student will demonstrate . . .

o ability to communicate (in reading, writing, speaking, listening, and
numeration skills);

. skills in social interaction;

o capabilities to analyze;

o problem solving and critical thinking skills;

. skill in creative expressions;

o awareness of the creative works of others;

. civic responsibility;

. a respect for the environment;

. awareness of various peoples and cultures of the world;
. skill in developing and maintaining wellness;

e  gkill in using technology as a tool for learning;

. skill in career planning; and
o a willingness to participate in lifelong learning.
14



( PROGRAM LEVEL OUTCOMES J

Definition:

Program level ocutcomes are a series of statements that define the scope and
breadth of the programs of study of a district/attendance center. They represent
the contribution that each program of study makes to the total range of learner
exit outcomes. In addition, they serve as a framework for developing more
detailed outcomes at the course/grade level and for integrating concepts-processes:
content issues from the various programs of study into the curriculum.

Procedures:

Activity 1. Formulate a mission statement for each of the programs of study.
Develop a plan for obtaining feedback from the district/attendance

center and local community.

A. Review the state and district mission statements, the state
outcomes, and the district exit outcomes to identify key ideas,
concepts, processes, and issues.

B. Review literature on the vision of each program of study in the
education of young people and adults to identify characteristics and

priorities.
C. Review literature on educational reform/restructuring and study

other school district's program outcomes to identify characteristics
and priorities.

D. Write mission statements for the programs of study.

Activity 2. Develop a listing of outcomes for each program of study. Develop a
plan for obtaining feedback from the district/attendance center and
local community. In developing the listing, consider procedures

such as:

A. An analysis of the state and district missions and outcomes
statements.

B. An analysis of disaggregated data from the community, the school
district, and the school attendance centers.
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C. An analysis of how students learn and of what they will need to
experience in a complex global society.

D. An analysis of the understandings, knowledge bases, values, and
skills that make up the core of each of the programs of study.

Activity 3.  Write program level outcomes based on information from activities
one and two.

Examples: )

P f Study - Social Studi
Each student will demonstrate . . .

civic responsibility and active civic participation;

- skill in developing perspectives on his-her own life experiences so he/she can
see himself/herself as part of the larger human adventure in time and place;

-. a critical understanding of the history, geography, economic, political, and
social institutions, traditions, and values of the United States as expressed in
both their unity and diversity;

- an understanding of other peoples and the unity and diversity of world history,
geography, institutions, traditions, and values;

- skill in developing critical attitudes and analytical perspectives appropriate to
analysis of the human condition.

Program of Studv - Art
Each student will demonstrate . . .

a knowledge and appreciation of art and culture;

- perceptual skills for basic learning, as well as for aesthetic evaluation and
artistic decision making; '

- an understanding of the artistic process and skills vital to visual expression;

- thinking skills which are utilized in visual art experience and extend to daily
life. '

16
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Each student will demonstrate . . .

- an understanding of the value of science as a way of learning and
.communicating about self, others, and the environment;

. skill in scientific problem solving and learning processes;

- a k;lowledge of representative scientific theories, assumptions, principles,
laws, facts, and their cultural and historical contexts;

. gkill in using scientific knowledge and processes in clarifying values, examin-
ing issues, solving problems, and satisfying personal curiosity;

. gkill in relating science learning to the planning and fulfilling of personal,
social, and career roles;

- skill in using the appropriate language, tools, and operations of science.

17
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"School is wrecking my chances of
getting an education."

PHI DELTA KAPPAN
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( COURSE/GRADELEVELOUTCOMES J

Definition:

Course/grade level outcomes are a listing of the primary learnings of a specific
course or grade. The outcomes delineate the scope of knowledge, skills, and
attitudes specified in the program level outcomes for each of the programs of
study. The outcomes for a particular course oOr grade should draw from the
concepts, processes, and content of a number of different programs of study.

Procedures:

Activity 1. Delineate the essential learner outcomes of each of the programs of
study. These outcomes should:

e be central to the understanding of the subject matter of a
program of study

e be of lifelong importance to the learner

e be representative of the full range of cognitive, affective, and
psychomotor outcomes present in the scope of a program of study

e Dbe integrated across multiple subject areas

A. Review the state and district mission statements, the state
outcomes, and the district exit and program outcomes to identify
key ideas, concepts, processes and issues.

Review the profile data of the school district/attendance center.

C. Review literature about knowledge, understandings, values, ideals,
and abilities considered to be essential in the various programs of

study.

D. Review literature on educational reform/restructuring and study
other school district's course/grade level outcomes to identify
characteristics and priorities.

E. Write essential learner outcomes for the various course/grade level
curricula. Develop a plan for obtaining feedback from the district/

attendance center and local community.
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(Examples: |

Course/Grade Level of Study - Social Studi

The student will demonstrate a recognition of the interdependent relationships
that exist among communities. (Level 3)

The student will demonstrate a recognition of the links that connect his/her own
life and society with the rest of humanity. (Level 7)

The student will demonstrate the application of a historical perspective in the
study of current events and trends. (Level 11)

Course/Grade Level of Study - Art
The student will demonstrate an understanding of the elements of design which

include: line - shape - space - texture - form - color - value. (Level 7)

T_he student will demonstrate the unique importance of color in graphic design in
terms of impact and alliteration. (Level HS - Commercial Design)

The student will demonstrate that art compositions can be created using the
computer as a medium. (Level HS - Computer Graphics)

Course/Grade Level of Studv - Science
The student will demonstrate an understanding of the concepts of length,
capacity, weight, area, volume, time, and temperature. ( Level 7) .

The student will demonstrate an understanding of solving problems and applying
problem solving strategies, including those from real life problems. (K-12)

The student will be able to demonstrate an appropriate sequence in laboratory
investigations in and outside controlled classroom situations. (7-12)



GINIT LEVEL OUTCOME@

Definitions:

Unit level outcomes are a series of statements that define the scope of an
instructional unit. They are the steps through which the unit is to contribute to
the achievement of the course/grade level outcomes.

Proce;iur&s:

Activity 1. Write unit outcomes statements that correspond to the course/grade
level outcomes.

Activity 2. Develop a plan for obtaining feedback from the attendance center on
the unit outcomes.

Activity 3. Review and revise unit outcomes as needed.

(I:ESSON LEVEL OU'ICOMEE)

Lesson level outcomes are statements that define the purpose of a particular
lesson. These outcomes represent the steps through which a set of lessons is to
contribute to the accomplishment of the unit level outcomes.

Procedures:

Activity 1. Write lesson outcome statements that correspond to unit outcome
statements.

Activity 2. Develop a plan for obtaining feedback from the attendance center on
the lesson outcomes.

Activity 3. Review and revise lesson outcomes as needed.

21
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GLOSSARY OF TERMS

Aligned Curriculum
see Curriculum Alignment

Alternative Learning Strategies
A variety of routes or programs for achieving a given set of expected

outcomes.

Assessment
A variety of methods and techniques used by educators to measure student

knowledge, skills, and other traits. . A process for gathering data and
putting it into an interpretable form for making an evaluative judgment or
a decision about a student, program or school.

Basic Skills '
Fundamental skills that are the basis of later learning and achievement.
Traditionally, this included: computing, reading, and writing. To prepare
for 21st Century technology skills such as keyboarding are needed.

Community
A social group linked by common interests through residence in a specific
locality whose members perceive themselves as sharing a common

ideology, interest or other characteristics.

Community Analysis
A systematic process of collecting, organizing and analyzing detailed data/
information about a community/environment and its constraints. The
purpose is to provide the basis for designing a system that meets the needs

of its clientele.

Complementary Discipline Units or Courses (Multidisciplinary)

Teachers of related disciplines design a formal unit or course to investigate
a theme or issue, i.e., high school home economics and physical education
teachers team teach a course on nutrition and exercise.

Curriculum Alignment
The agreement or match that exists between the written outcomes, the

instructional process and the assessment.

Curricular Design ‘
Arrangement of the component parts of a curriculum, such as horizontal,
interdisciplinary, sequential, thematic, and vertical.

T e #
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Curriculum
Plan incorporating a structured series of intended learning outcomes and
associated learning experiences; generally organized as a related

combination or series of courses.

Discipline Field
A specific body of teachable knowledge with its own background of
education, training, procedures, methods, and content areas.

Discipline-Based Curriculum
Traditional subject areas taught in separate blocks of time.

Effective School
A school which demonstrates that all students are learning.

Freedom from bias or favoritism. All students learn the specified
curriculum regardless of factors in their background which have ordinarily
been identified as those that prevent such learning.

Equity in Quality . |
Combination of the issues of equity in and quality of education. Schools
approach the education of their students with the belief that quality must be

provided for all students, thus ensuring equity.

Evaluation Data

- Data used to determine how-well performance-based outcomes are reached
connoting qualitative judgment. In education, it is the determination of the
quality, effectiveness, or value of a program, product, project, process,
objective, or curriculum.

Global

Approach to social, cultural, scientific and humanistic questions involving
an orientation to the world as 2 single interacting system.

Global Education
Education which prepares persons to live in an increasingly

interdependent world.

Global Society
The assumption that cultural, ecological, economic, political, and

technological ties transcend national boundaries.

Goal
Statement which defines the desired results toward which the

organization's efforts are directed.



Higher Level Skills
Skills which build upon the foundation established by mastery of the basic

skills. Higher level skills are needed to live, learn and work in a global
society. Examples of these skills include: learning to learn,
communicating, creative thinking, problem solving, goal setting, working
as a team and developing organizational effectiveness.

Instructional Alignment
Scope and sequence within a content area and curricular coordination

among two or more content areas.

Instructional Leadership
Leadership which gives direction, emphasis and support to a school's
instructional program. It inspires others to work within the school's
central mission of teaching for learning for all. Instructional leaders
include teachers, support staff, central office staff and principals.

Instructional Strategies
Plans of action designed and used by educators to maximize student

learning and achievement of the desired outcomes.

Intégrated Curriculum
Curriculum united through clearly defined common outcomes.

Interdisciplinary
A knowledge view and curriculum approach that consciously applies
methodology and language from more than one discipline to examine a

central theme, issue, problem, topic, or experience.

Ability to use a skill, capacity, proficiency, at an identified level.

Mission Statement '
States the purpose of the organization, defines its chief function, justifies its

existence, and identifies those who are served.

Monitoring
Portion of the accreditation/accountability process providing for
systematically evaluating and assessing the degree that goals/targets have

been attained.

Multiple Assessments '
An assessment process which comprises the use of more than a single test

or evaluation procedure; data are collected from multiple sources including
formal and informal tests such as norm-referenced, criterion-referenced
and performance-based assessments, and other processes such as
curriculum-based procedures, observations of students, and interviews or

reports from parents and professionals.



OATF
The Qutcomes Accreditation Task Force established by the Kansas
StateBoard of Education in the fall of 1989 to investigate the implications of
outcomes-based accreditation for Kansas. OATF was composed of
representatives from State and local boards of education, district and
building administrators and teachers, private schools, higher education,
business, and the legislature. The OATF report was presented to the KSBE

in December, 1990.

Outcomes
Results of an educational program which measures student success.

Outcomes Accreditation .
Standards and procedures used to declare a school and/or district has met
program specifications in terms of identified outcomes.

Outcomes Based Education
Education in which focusing and organizing of all of the school's programs

and instructional efforts emphasize clearly defined outcomes that all
students must demonstrate when they exit.

Portfolio
A systematic and organized collection of student work samples used by the
teacher, student, and parent to monitor growth of the student's knowledge,

skills, and attitudes in a specific subject area.

Quality Performance Accreditation (QPA)
An outcomes-based accreditation system adopted March 12, 1991 by the
Kansas State Board of Education, which addresses school improvement,

accountability, and individual student performance at the building level.

School Improvement
A long-term, outcomes driven collegial process which creates changes

within a school that lead to student success. This process includes
identification of needs and strategies for accomplishing outcomes.

Group of employees, including teachers, administrators, instructional and
non-instructional support personnel, charged with working together
toward the goals of the school and district.

Standard
Goal statement indicating the acceptable level of excellence.

Strategy
A deliberate plan of action.
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Teaching for Learning
Using techniques for varying teaching styles to meet students’ various
learning styles, in order to address the concept in the effective schools
philosophy that all students can learn.

Vision

An imaginative mental image of how something is perceived. Visionary
leaders promote and creatively manage by searching for more ideas and
solutions.
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INTRODUCTION

Help, Directions, Answers, Suggestions

Why a dissertation on school profile? As Kansas schools begin to
work through the Quality Performance Accreditation (QPA) process,
we have heard calls for assistance, direction, guidance and especially
for some uniform parameters. Inresponse, the Qutcomes Team at the
Kansas State Board of Education has developed the following mate-
rials to help schools with QPA:

The QPA Process

Assessment, Assessment, Assessment

A Design for Building Outcomes Focused Curriculum
The School Profile

The tools above are dynamic - changing and improving as our
experience and expertise with QPA grows. Building A School
Profile is the most recent guide designed to lead and assist schools
through the school improvement process called for in QPA.

QPA School Improvement Process

Getting a clear picture of how well the school is performing is one of
the first tasks in a school improvement process. In the QPA School
Improvement Process (see chart on Page 3) the tasks of collecting,
organizing, and analyzing data on the successes of all studentsin the
school are called for in the Needs Assessment Process.

A needs assessment process may often begin during the Awareness
stage as data usually available at the district level or central offices
is prepared. At the building level, involving staff in collecting data
may actually be a part of awareness activities.

As soon as data are collected, organized, analyzed, and displayed in
the Building Profile, decisions can be made regarding school im-
provement efforts. The data from the needs assessment drives school
improvement efforts and becomes the baseline for measuring in-
creases in student success and school improvement. The building
profile becomes the requisite step in developing a School Improve-
ment Plan. S
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Building A School Profile Module

This module has been developed to assist districts in the preparation
of their initial school profile and subsequent updates and additions
totheprofile. Data that will most likely yield information specifically
called for in the QPA process are designated by an: &. Other
suggestions provided might be useful in identifying additional local
indicators not specifically called for in the QPA process.

We are not advocating all the examples given be used in a school
profile. Rather, we encourage school improvement teams to carefully
consider which data will be most relevant in making the necessary
decisions regarding school improvement for their individual schools.

School Profile
1/10/92
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THE DYNAMIC PROFILE PROCESS L2784

A Dynamic Process

Schools confronted with developing a school profile for the first time
must decide where to begin, what data to include, how to manage the
volume of data available and so forth. To facilitate an understanding
of profile development, it is useful to think about it as a dynamic
process which requires some careful planning and processing at both
the district and building levels.

The Flow Chart on Page 7 depicts a series of steps involved in the
school profile process. Key questions to guide decision-making at
each level are provided. The series of steps are organized under
three general categories described below:

I. Data Collection:

Generating or bringing together information that has been system-
atically observed, recorded, organized, categorized, or defined in
such a way that logical processing and inferencing may occur.

Steps include:

District Level Decisions (i.e. staffing, format for handling
the data, technical assistance and training needs of staff &
community)

Building Level Decisions (i.e. roles and responsibilities,
types and sources of data to be examined, training and techni-
cal assistance needs)

A Data Collection Plan (i.e. types and availability of data,
state and local indicators, organization and reporting of data)

Actual Data Collection (Roles & expectations clearly estab-
lished, equipment and materials secured, training and techni-
cal assistance needs determined)

School Profile
1/10/92
Page 5
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II. Building Profile (Data Organization)

A stand alone document which summarizes the findings of the data
collection process. A school building profile does not evaluate data;
it simply reports the data in an easy-to-understand format.

Steps include:
Data Preparation (i.e. format similarity and comparability)

Profile Development (i.e. roles and responsibilities in writ-
ing & developing various sections; type and level of parent &
community involvement)

III. Data Analysis

Self-evaluation in the school improvement process is conducted by
each school building/district for the purpose of identifying needs and
deciding on priorities. The needs assessment uncovers the gaps
between existing conditions identified during data collection and the
desired conditions detailed in student exit outcomes and/or the
outcomes specified through QPA.

Steps include:

Analysis (i.e.indicators for outcomes and standards, reporting
channels, use of data, consensus on findings?

Evaluation (i.e. adequacy of the data, ease in collection,
usability ,staff and community involvement)

Systems Development (i.e. processes /procedures for on-
going and future data collection)

School Profile
1/10/92
Page 6
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The Dynamic Profile Process

District Level Decisions
Who will coordinate process?
What format will we follow
(Computers, software, etc)?
What factors will be used to .
disaggregate data?
What data will be collected
at the district level?
What assistance can be
given to the buildings
What training/staff

Building Level Decisions
What is the role of the Principal?
What is the role of the Building
Leadership Team?

What is the role of staff in the
data collection? ‘

What data will be collected at
the building level?

What training/staff development
is needed?

Data Collection Plan
What data is desired?
What data is needed?

What data is readily available? i

What are the State Indicators?
What are our local Indicators?
Who will receive the data?
When will the data come in?
How will it be displayed?

When will the data be available?

Data Collection

Do all staff have a role (ownership)
in the data collection process?

Are expectations clear? (Who, what,
when, where, how, & why)

What training/staff development is
needed?

What equipment/material needs exis{
(computers, spread sheets, etc)

Z6/0T/T

Profile Development

Are data from various sources in
similar formats (Comparability)?
Who will write narrative sections?
Role of all stafl?

Who will develop data displays?
Who will proof read?
Parent/Community involvement?

g The Dymamic Profile Process -
q ‘% w"& - e S . . g q %
e 5 B g &
= @ = @
Systems Development g’ S g, S
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Evaluation ) Data Analysis
Adequacy of the data? (Multiple - Do indicators exist for each
Indicators for each standard) Outcome and Standard?
Ease of Collection? Who will see Profile?
Involvement of all staff? How will profile be used?
;’? @ Clear picture of student Process for consensus on the
©8 performance? findings?
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DATA COLLECTION

Purposeful Data Collection

Gaining a clear picture of the school - what it looks like in terms of
student performance, staff and community development, and the
context of the school within its community - means that data must be
collected to accurately depict the school. Data collection is the vehicle
for answering the questions "What do we know?" and "What do we
need to know?" But a companion question must also be asked: "Why
do we want or need to know something?" Before specific data are
collected, there must be a reason to collect the data. While the
outcomes, standards, and indicators for QPA provide much of this
direction and rationale, school districts and school buildings may
need to plan for data collection.

Data collection becomes the process of generating or bringing to-
gether information that has been systematically observed, recorded,
organized, categorized, or defined in such a way that stakeholders
may logically process the data and make inferences to substantiate
comprehensive planning for improvement.

Planning for Data Collection

Prior to the actual collection of data, district and building decisions
regarding staffing, roles and responsibilities, training and technical
assistance needs, and data collection and compilation tools must be
determined. A plan for purposeful data collection will also help
determine:

. Data that are currently collected and available in a usable
format

. Data that are currently collected but not available in a
usable format

. Data that are not currently collected

School Profile
Page 8
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Assumptions Regarding Data Collection

. Data are collected and reported on all students.

d When any population is excluded, they must be accounted for
in some manner - usually as one of the disaggregated variables.

. All data is disaggregated by at least three variables: race,
gender, and socio-economic status.

. Multiple measures of a variable should be collected.

o Triangulation (three different sources of data for each vari-
able) is recommended.

Disaggregation of Data

Aggregation of data means that all of the components or measures of
a variable are compiled into one total statistic. Disaggregation isthe
act of breaking the total down into its component parts. Disaggrega-
tion is also a critical component of the school improvement process.
Schools must decide early in their data collection planning which
variables will be disaggregated. Appendix F contains an expanded
listing of potential disaggregation variables.

A basic assumption of school improvement is that data is collected on
the entire building's student population. For most purposes, all
regular education, special education, vocational education, or any
other program's students are included in the data collection process.
Regardless of how the data is reported, a school may want to retain
its ability to disaggregate data by other measures, if necessary.

School Profile
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THE BUILDING PROFILE L Hg
(DATA ORGANIZATION) -

The Contents of a School Profile
A school profile provides data to use in making decisions for school
improvement. While the focus always is on student data, three
generic sections of a school profiles are:

SectionI - Background information The context of the schoolin
which students learn.

Section II - Student Performance Data Data display indicating
success levels of all students in the building.

Section III - Staff and Community Development Process and
Outcomes regarding the development of staff and community.

Each of these three areas are explained and further defined in this
portion of the module.

Assumptions of a School Profile

. A school profile provides a picture of what is taking placein the
school, both in terms of learning and teaching.

. A school profile is not infallible; a profile is a collection of
indicators.

N Profiling is a process.

. Profiling enables stakeholders to identify strengths and needs;
it should not be viewed as a "deficit report” only.

. The profile is a document that guides decisions; it is the
document from which building goals emerge.

School Profile
Page 10
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Section I: Background Information

For data to be most useful in planning for improvement, the
composite makeup of the school, personnel, and community must be
understood and considered by all perspective stakeholders. No two
schools are alike, therefore, the type of information selected for this
portion of the profile should be considered carefully.

Information reported in this section of the profile should include a
brief discussion of the facilities, programs and resources available,
and student, staff and community analyses. The information should
be summarized primarily in a narrative format and provide a
thumbnail sketch or snapshot of the “school”.

‘,Prog‘rams & Resources - Cur.'
-’f’?’shlp, and program descnptmns

| Commumty Analy51s ':-"I{The context of Tthe school as an
mterdependent part of the nelghborhood city, and county.

School Profile
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Writing the Background Section

While many school profile models suggest that this introductory
background section be written entirely in narrative format, the
leadership team compiling the profile may feel the need to highlight

- some data in a chart or graphic display within this background
section. When using data displays in this section of the profile (or in
any other section) include only those comparisons, representations,
or depictions that accentuate the narrative - as well as follow the
guidelines for using data displays (see Appendix E). Large charts,
spreadsheets, or data-bases, if included in the profile, belong in an
appendix.

Samples of various types of background information concerning the
school, students, staff and community as well as a sample narrative
of a background section are contained in Appendices A& B. While
much of this information would be very interesting to pursue, keep
in mind the time and commitment necessary to research and report
this information; identify only that information which would best
provide the context for considerations in planning for improvement.

Section II: Student Performance Data

The data collected and analyzed on student performance are critical
to the successful planning for improvement. While the collection of
student data is not new, the use of this data in making informed
decisions for planning and improvement requires a closer look. Data
which provide clear indications of the success level of all students in
the school must be reviewed.

School Profile
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Writing Section II

In order to plan appropriately to meet the needs of all students, the
uniqueness of each student has tobe understood and identified. Data
should be collected, disaggregated and analyzed on student achieve-
ment, access, lifelong learning and climate. Again itisimportantin
terms of time and resources to select “key” information for appropri-
ate planning and decision making. These data should then be
compiled using data displays such as bar graphs or pie charts to
demonstrate comparisons, trends or patterns.

The amount of data which could be compiled for this section of the
profile is unlimited. The reams of spreadsheet data that are or will
soon become available in the process of collecting multiple measures
of student success belong either in the appendix or in a separate
document. Highlight only those data, through the use of charts or
graphic displays, that is necessary. Collecting baseline data does not
mean that all available data are depicted. Appendix C containslong
lists of possible measures that could be used in this section of the
profile.

School Profile
Page 13
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Section III: Staff and Community Development

While the driving force in school improvement is student data, two
additional areas of data collection called for in the QPA process are
highly correlated with student success. These areas are Staff
Development and Community Development.

Demographic and input measures of staff and community are
important considerations, and are useful in developing the Back-
ground Report called for in Section I. Data that indicate process and
outcomes regarding the involvement and development of staff and
community are detailed in this section of the profile. Again it is
important in terms of time and resources to select “key” information
for appropriate planning and decision making. This data should
then be compiled using data displays such as bar graphs or pie charts
to demonstrate comparisons, trends or patterns.

Collecting data does not mean that it must appear in the profile.
Place only that data which is deemed necessary and important to
school improvement in your school profile. Appendix D contains a
potential list of possible measures that could be used in this sectsigl?01 -

of the profile. Page 14
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DATA ANALYSIS
Assessing Needs

Effective school improvement is data driven. All decisions regarding
the management and development of the school improvement plan
should be based upon the careful review and analysis of relevant
data. The building profile becomes the font of baseline data about the
school.

Just as data collection must be planned and purposeful, the data
analysis process must be planned and purposeful. Data analysis is
not a deficit process, even though the baseline data contained in the
building profile must be compared to the same National, State, or
local standards that drove the data collection process.

QPA contains anumber of state outcomes, standards, and indicators,
that for Kansas schools, must be addressed during the four-year
accreditation cycle. The data analysis process provides school staff
with an opportunity to celebrate those areas where they are perform-
ing exceptionally and the decision-making opportunity to prioritize
the school's areas of greatest need in the school improvement plan.

Working with Very Small Populations

While QPArequires schools to disaggregate data by gender, race, and
socio-economic status, an arbitrary point exists where one or more of
the disaggregated variables contain such a small percentage of the
overall population that it could be discounted. Most profile builders
and analysts believe that any segment of the population identified as
less than 5% - or even 10% - should not be considered as a sub-
population. In these cases, the subpopulation should be aggregated
with another appropriate population.

Systems Development

Data collection, organization and analysis become an ongoing part of
the school improvement process. The analysis of data not only paints
a picture of what is known about the school, but it also allows schools
to plan methods for systematic data collection; to find better ways to
collect and organize currently collected data - and to plan future

means of collecting additional data. School Profile
Page 15
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KEYS TO SUCCESSFUL PROFILING ~ ©~
A subtle undertone throughout this profile module is that
developing a school profile is as much an art as a science.
There is no one best way to collect, disaggregate, or display
the data. One of the very few "givens' in the whole process,
however, is that school improvement must be data-driven. As
we become more adept at profiling, the guides and caveats
contained in this document will change. Until then, a com-
pendium of suggestions and tips on developing and using a
school profile is contained in the charts below and further
depicted on the flow chart on page 7.

School Profile
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Public Schools Manhattan 'KS: Unified School District 383.

CONTEXT OF EDU(.ATION

e of the university
d military influence,

1¢ Manhartan population
is both transient and
cosmopolitan. Expecrations
Jfor the public education
system are high and the
involverrent of the
sommunity s extensive.

,‘91’ w

RS
anhartan is a small city of
35,000 people. Itis a

university community with a

major military installation nearby.
Ogden, with a population of 1800, is the
site of one of our elementary schools.
Middle school and high school students
from Ogden attend Manharttan Middle
School and Manharttan High School.

Kansas State University has a full time
enrollment of about 18,000 students.

Fort Riley maintains a civilian and
military complement of approximately
20,000 persons. Many of the military
personnel and their dependents live in
Manhattan and Ogden.

More than one-third of the adults in
the Manhatian area are college graduates.
Like most communities in the nation,
nearly three-fourths of the population
has little or no contact with the public

" schools.

Civic involvement and interest is high.
Two-thirds of the regisiered voters in the
county voted in the 1986 General
Election. This high voter turnout is
typical in most elections in Manhattan
and Ogden.

The population in Kansas and in this
community is predominantly white.

nrollment in the district is
following the national trend
toward increasing enrollments.

" Since the 1984-1985 school vear we have

added nearly 700 students. Enroliment
this school vear is 6,177 students.

Twenty-five percent of the district
students reside in families with a limited
income.

A variety of educational opportunities
are available for students with special
needs. This includes Special Education
programs for the educable mentally
handicapped, severelv multiply
handicapped, trainzble mentally
handicapped. emotionally disturbed.
learning disabled, hearing impaired.
visually impaired. as well as for spesc
therapy and gified education.
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Fewer than fifty studsnts are non-
Engiish speaking. A larger number have
a limited use of English. All of these
students are receiving educarional support

from several sources.

Kansas requires competency testing in
reading and math for students in the
second, fourth, sixth. eighth, and tenth
grades. Achievement at the established
compe:ency levels is not required for high
school graduation.

eginning with the 1986 college

class, Kansas now requires

teacher candidates to pass a
teaching competency test in addition to
the regular degree program.

Seventv-two percent of the teachers in
this distric: have advanced degress. The
average number of vears of teaching
experience is fourteen vears.

Teacher salaries in Manhattan compare
well with state and national statistics.
This is a plus in the recruitment of well
qualified and competent staff. The
1986-1987 school vear is the last one for
which we have state and national
statistics. The district $25,050 average
salary was about S1600 higher than the
Kansas average and abour S1600 lower
than the national average last vear. The
1987-1988 average teacher salary here is
$26.097.

All teachers are teaching at the level
and in the subjects for which they have
besn trained.

The distric: is the ninth largest of the
30¢ school districts in Kansas.

With more than 750 emplovess, the
district is the seconc largest empiover in
Manhat:an.

Creative deplovment of staff has
allowed the district 10 maintain neariy the
same size teaching siaff in spite of the
recent increase in enrollments. (Seven
hundred students in four vears). The
professional teaching and suppor staff
has increased by 26 persons during the
past four vears. Nearly one-third of this
number has been added in order to staff
new programs such as elementary
Spanish and some special education
classes. There has been no increase in the
size of the administrative staff.

This creative approach 1o staffing the
schools has also maintzined the low
student./classroom teacher ratio of one
teacher per twentv-iwo siudents. This is
an increase of oniv 1.2 stucants per
classroom teacher since the 1984-19835
school vear. ScthP!
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?'n 1978 and again in 1982 the
community passed bond issues in

~ order to renovate and remodel all
t.iing schools and to build a new
elementary school. Total of the two bond
issues was about thirteen and a half
million dollars.

An annual 4 mill capital outlay levy
provides funds for long-range I
maintenance and upkeep of the district -
facilities, as well as for planned
replacement of equipment. - - ¥

The 1987-1988 Operating Budgets total
$23,954,554. Eighty-two percent of the
money is spent for instructional activities.
Included in the remaining 18 percent are

" . the budgets for food service,

transportation, in-service/staff
development, capital outlay, and the 1984
- bond retirement (the two bond issues
were refinanced in 1984 to take advantage
of some beneficial business practices).
The sources of income have changed
dramatically during the past five years.

' egular meetings of the Board of
Education are open to the
public. Meetings are held on the

first and third Wednesday of each
month. The seven members of the Board

.are elected from the community at large.
“Terms of office are staggered in order to
_provide continuity of governance. ‘

A current member of the Board of .
Education just completed a term as
President of the Kansas Association of
School Boards.

Headstart is a federally funded pre-
school program for low income families.
In Manharttan, the public school system is
the sponsoring agency. Guidelines for the
program require that it be administered
bv a community-based organization.

The local school district is the
governing agency for the Manhattan
Area Vocational-Technical School. Ten of
the sixteen vocational schools in Kansas
are operated by the local school board.

s
- \g{.
e efviro
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In Kansas, local support level is
determined by a complex formula which

2N o
mong the quality of life @E{’a@ WI} 4 ¢
opportunities available in the }Tun!f)"ﬁla fal/ﬂ.S"

ani

o ) : - NI
assesses the ability of a community to community are major o%ls 9
pav for education. This is done for the performing arts programs at McCain Y //:\l\t
el > ol X roug
purpose of providing equitabie Auditorium. Manhattan Arts Council \ ¢
educational opportunities state-wide. sponsors a variety of other offerings in \Wanl 1QAnL
™ 'ng the past four vears, this state the arts. we a&&m 4

The Riley County Historical Museum,

the Cavalry and First Kansas Capitol L% < prd
Museums at Ft. Riley offer outstanding R}’ud\eﬂt@qml myﬁla&

collections of mermorabilia. ‘are /consu{erggﬁx/h(ﬁgh
For nominal fees the Manhattan Parks \ : ;
yrpg\ct%{a ors 0 jS\exce

« -ula has caused our local support 10
be increased by 17 percent. For the
1987-1988 school vear, the local share of
responsibility is now 62 percent of the
1otal school district budget.

e
MHI capzbque\t ™a

During the 1986-1987 school year, the and Recreation Department offers a N g

“Manhattan share of local school support variety of team sports opportunities for ’/I&{CE;V Iz/th: 32 215

was five and one-half percent more than all ages. The KSU Sports Complex and ‘anc&ma%aggmem ‘

the average district in Kansas. . Natatorium are available to the public at /éu/tc\omes. \
Sound management practices allowed very reasonable cost.

the district to reduce the local school levy

- by two mills this fail. This was
accomplished in spite of two significant

" facis: (1) the local share of the budget

increased nearly five percent for the

~ 1987-1988 school year and (2) a
significant recision in available state

" revenue dollars occurred in the spring of
1987. The recision caused us to spend
sart of the money we expected to carry
over 10 the 1987-1988 budget.

Our per pupil cost is always among the
lowest in the state. The actual dollar
amount has increased only about $200 in
four vears. The per pupil cost in
1984-1985 was $2477; this year
(1797-1988) it is $2679.53.

Kansas State University offers an
outstanding variety of educational,
cultural, research, and resource
opportunities for both the community

- and the schools.

The University For Man, Inc. is a local
community organization that offers
classes on whatever variety of topics and
skills are requested or for which teachers
are available.

The Adult Education classes offered
through the Manhattan Area Vocational-
Technical School provide the opportunity
to acquire or upgrade technical skills
during evening classes.

School Pre
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APPENDIX B

|Background - Facilities |

1.  Building Level/Type
(e.g., K5, 6-8,9-12)

2. Budget &Finances

a. budget

b. salaries

¢ cost/pupil
3. Facilities

a. Age of building

b. Number of classrooms
* Total

e Used

2-Way Interactive Classrooms
Gymnasium

Media center
Auditorium

Cafeteria

Playground

Library

* capacity and staff

Mmoo o

* services
* on-line computer data services
¢ equipment (VCR, TV, etc.,)

5.

6.

7.

8.

Special Education Programs
a. Number receiving
b. Types of services offered

® Learning disability
Behavior disability
Gifted
Educable mentally retarded
Trainable mentally retarded
Severely mentally disabled
Hearing impaired
Visually impaired
Physically impaired
Autism
Traumatic brain injury
Early childhood special
education

Extra Curricular Activities
Recognition and Awards

Cooperative Programs with IHEs

Background - Student Analysis

Background - Programs and Resources

1. Leadership & Governance
Building administration
Departments

Central office personnel
Standing Committees
Board of Education
Advisory Groups

MmO Ao

2.  Leadership Team
a. Building Leadership Team
b. School Improvement Teams
¢. North Central Teams

3. Curriculum

a. Courses offered

b. Programs offered

c. Textbook series

d. K-12 curriculum development
4.  Additional Programs

a. Chapterl

b. ESL

c. Migrant

d. Homeless

e. Vocational Programs

f. GED Programs & Adult Services

€ Data that will most likely yield information called for in the QPA proces

1.

¢

® &6

Student Body Composition
a. Number of Students

¢ total

* pergrade

¢ projections for future
b. Gender
c. Age
d. Race/Ethnicity

* American Indian

* Hispanic

* Asian

¢  White

e Black

¢ Other

Socio-Economic Status (SES)

e.

f. Language Dominance

g. Parents’ Education

h. Family Structure

i. Mobility Rate
(# Entries + # Exits /
Average Daily Membership)

j- Special Services

k. Retention Rate

1. Community Service

m. Future Plans

Enrollment Patterns

a. Algebra

b. Physics

c. Foreign language
d. College track
e. General track
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APPENDIX B - CONTINUED

| Background - Staff Analysis |

1.  Staff Characteristics
a. Number
e Total
* DPosition/Assignments
Gender
Age
Race/Ethnicity
Employment Status
¢ Full-time
* Part-time

oo o

2.  Certified Staff Characteristics
a. Educational Background (major)
b. Employment History
* Years in education
* Yearsin district
* Years in building
* Years in current position
* Tenure or non-tenure
Special Certifications
Degree Status
" Professional Development Activities

Salaries
* Range
¢ Median
¢ Comparison to state and nation
Number of First Year Teachers
Number of New Teachers
Turnover
Average Teacher Daily Load
Administrator-Teacher Ratio
Administrator-Student Ratio

. Teacher-Student Ratio
Aide-Teacher Ratio
Counselor-Student Ratio
School Psychologist-Student Ratio
Average Class Size
Absenteeism

to e

HoBopg Rt ER

3.  Attitudes & Perceptions

4.  Staff Development
a. Number with IDPs
b. Staff development priority areas
for all building staff
c. Professional growth expectations

Background - Community Analysis

1.€ Demographics

a. Population
¢ Trends
* Forecasts
* Movement

b. Age

c. Gender

d. Race/Ethnicity

2.  Economic Trends & Projections
Poverty Rate

Average Income

School mill levy

% Unemployed

% Home owners

% in Public Housing
Major Industry/Employers

Mmoo A T

3.€ Parent/Civic Involvement

a. Educational Background

b. % with Children in Schools

¢. % Involved in Service
Organizations

d. Involvement in Non-Profit
Organizations

e. Civic Involvement

f. Family Structure

g. Volunteers in School

4.  School-Business Partnerships

5. Integration of School with Social

& Community Agency
a. Juvenile Courts
b. SRS

€ Data that will most likely yield information called for in the QPA process }S;h°°1 Profile
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APPENDIX C

SRR

IStudent Data - Multiple Assessment Measures I I Student Data - Access Patterns]

¢ 1

a & & & & & o
o

Norm-Referenced Tests (NRT)
Subject areas

Classroom level

Grade levels

Building level

Comparison data

* district/state/nation

pp oo

Criterion-Referenced Tests (CRT)
Kansas Math Assessﬁent

Kansas Communications Assessment
Kansas Minimum Competency Test
Teacher Made Tests

Tests from Textbooks

Authentic Assessments

a. Portfolios

b. Performance Based Assessment
SAT/ACT

a. % Taking

b. % in High/Low Rankings
c. Range/Median Scores

10. Teacher Judgements

| Student Data - Achievement Patterns |

¢ 1
¢ 2

¢ 8

9.

10.
¢ Data that will most likely yield information called for in the QPA process

Basic Skills Achievement
Enrollment in Gatekeeper Courses
a. Algebra

b. Physics

Graduation Rate

Dropout Rate

a. Reason for dropout

b. Current status of dropout
Letter Grade Distribution
GPA

Retention

Post-Secondary Follow-up

Homework Completion Rate

Student Recognition & Awards

¢ 1
2.
¢ 3
¢ 4
¢ 5
6.
7.
8.
¢ 9

Attendance

Tardies

Numbers of Student Dropouts
Current Status of Past Dropouts
Graduation Rate

Enrollment Patterns

Involvement in Community Activities
Extra-Curricular Activity Involvement

% Going on to Post-Secondary Education

Student Data - Lifelong Learning

1
¢ 2

Career Goals & Aspirations

Post Secondary Follow-up
a. Graduate Surveys

Health Practices
Knowledge
Attitudes

Self Concept
Youth Risk Survey

poEe

I Student Data - School Climate I

¢ 1
¢ 2
3.
4.

Student Attitudes & Perceptions
a. Climate Survey

Conduct Violations

a. Conduct violations

b. Vandalism

¢. Detentions

d. referrals

e. Suspensions (in & Out of school)
f. Expulsions

Health Assessments
a. Health Assessments/Screenings (Ele.)
b. Health Appraisals (Secondary)

¢ Fitness

*  Weight

¢ Blood Pressure

¢ Cholesterol Level

Health/Social Service Assistance Referrals
a. Drug & Aleohol

b. Emotional Disturbance
¢. Pregnancy

Gt ¥

b T2~ &
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APPENDIX D

Staff Development
1. Perceptlons/Attltudes
a. Climate Survey
b. Observations
c. Community Service
d. Volunteer Activities
e. Committee Membership
2. Staff Preparation
Evaluations/Observations
b. Ratings/Career Ladder
c. Mentor Teachers
d. Master Teachers
e. Supervision of Practice Teachers
f. Internship Programs
g.- Skill Ratings
h. Instructional Strategies

3.¢

a o

# Data that will most likely yield information called for in the QPA process

* Percentage trained
¢ Degree of implementation
i. Instructional Strategy Proficiency
* Cooperative Learning
* Mastery Teaching
* Clinical Supervision
e Ete.

j- Professional Association (KATM, etc.)

¢ Membership in
¢ Officers

Staff Development

Individual Development Plan
Skills Gained through Training
Peer Coaching Pairs

Study Groups

Staff as Trainers/Presenters
Student Behavior Changes related
to training strategies

Mo e o

Staff Evaluation
a. Evaluations/Observations
b. Ratings on Evaluation Forms

Mission Statement

a. Involvement in Building Mission
Statement Development

b. Shared Vision of Education

c. Classroom/Department Mission
Statement

d. Use of Mission Statement for Staff
Development

Community Development

1.

2.
¢

Community Analysis

Mission Statement

a. Involvement in Building Mission
Statement Development

b. Shared Vision of Education

School Outreach into Community

Community Outreach into the School
a. Volunteers in Schools
Committee work
Parent-Teacher Organization
Maintenance

Clerical

Sponsorship

Other

Levels of Parent Involvement
Parents as Advisors

Parents as Teachers

Parents as Learners

Parents as Support
Home-school Communication

o op

Business-School Partnerships

Community Surveys

a. Parent Surveys

b. Community Surveys

c. Assessment of School/District
Relationships with Social &
Community Agencies
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€.JARAGTERISTICS OF
DATA DISPLAYS

« A data display inclides "t‘he"“folldwiﬁﬂg ':"‘thwo parts:
graphic illustration and highlights. . ~

. Dat'é': displays are simple. They should be easily
understood by all stakeholders. P

TNl

. .é";;ipéta displays should be neat in appearance. No -
;\\ more than two graphic displays should appear on ==+
w\“the page. One graphic display is ideal. SR

- s
N

« . Graphic illustrations should have all necessary
Components to assure comprehension.

Graphic illustrations should be "stand alone" in
nature.

Highlights should abide by the four C's of effec__:tive

writing: ™ clear, _concise, correct, complete. o

kN W AL ' i

nghhghts should be statements of fact gnty, B

Judgmental : statements should not be | nciuded:

..........

Highlights should be "stand ajone" in nature.

No more than three highlights should be inciuded
for any graphic illustration.
School Profile
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SAMPLE GRAPRHIC ULL@S‘?@&W@NS

Bar Graph .
w*\'\

Male Suspensions: Population Percentages . Lo
~ ; "':.‘““R

ey

aeasewvwacy »

e
e

Line Graph
1991-1995: Average NCE Composites
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b
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P 0
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n p
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i S
0 i
n t
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S s
SN Soca -2zanemic Slatus
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1990 First Sa‘mestor Susponslons

Blue | Green | Purple

Males 12 20 .rd

Females 4 10 12
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APPENIDX E ENER 5 .
S — " :' ? =3

Iowa Test of Basic Skills (ITBS)
@——) 5th Grade - Spring 1991
Reading Comprehension
Normal Curve Equivalent Scores (NCE)

> ALL STUDENTS

@—9 Normal Curve Equivalency

CiWhite Male EAWhite Female K BispanicMale [ Hispanic Female
HIGHLIGHTS

1. All fifth grade students scored above an NCE of 75 on the reading comprehension section of
the ITBS [White Males (92); White Females (95); Hispanic Males (76); Hispanic Females (83)].

2. Females of both races scored slighly higher than males of the same race on the reading
comprehension section of the ITBS [Females (95 & 83 NCE) vs Males (92 & 76 NCE).

Basw Components of a Data stplay

@- HIGHLIGHTS 2-3 narrative statements that expla.m the most
v ' important ﬁndlngs from the graphic display
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APPENDIX E

SAMPLE DATA DISPLAY

Iowa Test of Basic Skills (ITBS)
5th Grade - Spring 1991
Reading Comprehension
Normal Curve Equivalent Scores (NCE)

100 4
>
®
2 333
= / &4
=2 ¢
E / $3
O / ;
’g / 8
z /
7
All Students
EiWhite Male EAWhite Female Bl Hispanic Male  EJ Hispanic Female
HIGHLIGHTS

1. All fifth grade students scored above an NCE of 75 on the reading
comprehension section of the ITBS [White Males (92); White
Females (95); Hispanic Males (76); Hispanic Females (83)].

2. Females of both races scored slighly higher than males
of the same race on the reading comprehension section of the ITBS
[Females (95 & 83 NCE) vs Males (92 & 76 NCE).

¥ < 2
;’;‘ :
: B
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- APPENDIX F
Potential Ways to Disaggregate Data:

1.4 Race

2.4 Gender

3.8 Socio-economic Status
a. Free and reduced lunch
b. Mother's education level
c. Father's education level

4. Chapter 1

5. Special Education

6. Vocational Education
7. ESL

8. Migrant

9. Bilingual

10. Homeless

11. Family Structure

12. Extra-curricular activity participation
13. Rural vs. Urban

14. Employment Status of a Student

15. Retentions

16. Mobility Factors

17. Length of time in Building

18. Length of time in District

19. AtRisk

¢ Data that will most likely yield information called for in the QPA process
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QPA Sch- , 1991-1992

Dist School

202 Turner Highland Middle
209 Moscow Moscow Grade
209 Moscow Moscow High

221 North Central

North Central Lower Elem.

221 North Central

North Central Upper Elem.

221 North Central

North Central High

229 Blue Valley

Tomahawk Ridge Elem.

229 Blue Valley

Indian Valley Elem.

229 Blue Valley

Blue Valley High

231 Gardner

Gardner Elementary

231 Gardner

Edgerton Elementary

231 Gardner

Gardner Edgerton High

234 Fort Scott

Eugene Ware Elem.

234 Fort Scott

Winfield Scott Elem.

234 Fort Scott

Fort Scott Middle

244 Burlington

Burlington Lower Elem.

244 Burlington

Burlington Upper

244 Burlington

Burlington High

286 Chautauqua Co.

Chautauqua Elementary

286 Chautauqua Co.

Chautauqua High

287 West Franklin

Appanoose Grade

287 West Franklin

Pomona Grade

287 West Franklin

Williamsburg High

309 Nickerson

North Reno Elementary

309 Nickerson

Nickerson Elementary

309 Nickerson

Nickerson High

311 Pretty Prairie

Pretty Prairie Grade

311 Pretty Prairie

Pretty Prairie Mid./High

327 Ellsworth Ellsworth Elementary
327 Elisworth Kanopolis Middle
327 Ellsworth Elisworth High

328 Lorraine

Quivira Heights Grade

328 Lorraine

Wilson Jr. -Sr. High

328 Lorraine

Quivira Heights High

333 Concordia

Washington Elem.

333 Concordia

Lincoln Elementary

333 Concordia

Concordia Middle

342 Mcl.outh

Mcl.outh Elementary

342 Mcl.outh

McLouth Jr./Sr. High

347 Kinsley-Offerle

Lincoln Elementary

347 Kinsley-Offerle

Southside Elementary

361 Anthony-Harper

Harper Elementary

361 Anthony-Harper

Anthony Elementary

361 Anthony-Harper

Chaparral High

366 Yates Center

Yates Center Elem./Mid.
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QPA Sch

, 1991-1992

Dist

School

366 Yates Center

Yates Center High

377 Atch. Co. Comm

Atch. Co. Comm. High

377 Atch. Co. Comm.

Effingham Elementary

377 Aich. Co. Comm.

Atch. Co. Comm. Mid.

382 Pratt

Haskins Elementary

382 Pratt

Liberty Middle

382 Pratt

Pratt High

383 Manhattan

Bluemont Elementary

383 Manhattan

Lee Elementary

383 Manhattan

Manhattan High

395 LaCrosse

LaCrosse Elem.

395 LaCrosse

McCracken Middle

395 LaCrosse

LaCrosse High

404 Riverton Riverton Elementary
404 Riverton Riverton High

405 Lyons Lyons South Elem.
405 Lyons Lyons Middle

405 Lyons Lyons High

407 Russell Co.

Simpson Elementary

407 Russell Co.

Ruppenthal Middle

409 Atch. Public

Martin East Elem.

409 Atch. Public

Martin West Elem.

409 Atch. Public

Washington Elem.

412 Hoxie Comm.

Hoxie Elementary

412 Hoxie Comm.

Hoxie High

415 Hiawatha

Hiawatha Elementary

415 Hiawatha

Robinson Middle

415 Hiawatha

Hiawatha High

417 Council Grove

Alia Vista Elementary

417 Council Grove

Council Grove Elem.

417 Council Grove

Council Grove High

418 McPherson

McPherson High

418 McPherson

McPherson Middie

418 McPherson

Washington Elem.

420 Osage City

Osage City Elem.

420 Osage City

Osage City High

428 Great Bend

Park Elementary

428 Great Bend

Riley Elementary

428 Great Bend

Great Bend High

437 Auburn-Washburn

Wanamaker Elem.

437 Auburn-Washburn

Washburn Rural Mid.

437 Auburn-Washburn

Washburn Rural High

443 Dodge City

Sunnyside Elementary

443 Dodge City

Dodge City Middle

443 Dodge City

Dodge City High




QPA Sct 3, 1991-1992

Dist

School

446 Independence

Washington Elementary

446 Independence

Independence Middle

446 Independence

Independence High

450 Shawnee Heights

Shawnee Heights Lower

450 Shawnee Heights

Shn. Heights Sr. High

452 Stanton Co.

Johnson Elementary

452 Stanton Co.

Stanton County Middle

452 Stanton Co.

Stanton County High

453 Leavenworth

Howard Wilson Elem.

453 Leavenworth

Leavenworth East Mid.

453 Leavenworth

Leavenworth High

460 Hesston

Hesston Elementary

460 Hesston

Hesston Middle

460 Hesston

Hesston High

461 Neodesha

Heller Elementary

461 Neodesha

North Lawn Elem.

461 Neodesha

Neodesha High

468 Healy Healy Elem. and High
474 Haviland Haviland Grade
474 Haviland Haviland High

475 Junction City

Sheridan Elementary

475 Junction City

Fort Riley Middle

475 Junction City

Junction City High

490 E!l Dorado

Lincoln Elementary

490 El Dorado

El Dorado Jr. High

490 El Dorado

El Dorado High

497 Lawrence

India Kaw Valley Elem.

497 Lawrence

Quail Run Elementary

497 Lawrence

Central Junior High

498 Valley Hsights

Valley Heights Elem.

498 Valley Hsights

Valley Heights

498 Valley Heights

Valley Heights High

500 Kansas City

T. A. Edison Elem.

500 Kansas City

West Middle

500 Kansas City

Wyandotte High

501 Topeka Public

Hudson Elementary

501 Topeka Public

French Middle

501 Topeka Public

Highland Park High

512 Shawnee Mission

Brookridge Elementary

512 Shawnee Mission

Indian Woods Middle

512 Shawnee Mission

Shn. Miss. South High

Wich. Diocese

St. Mary's-Colgan

Wich. Diocese

St. Thomas Aquinas

Wich. Diocese

Kapaun Mt. Carmel High
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